
Waterside Primary School Pupil premium strategy statement 2019/21 

School overview 

Metric Data 

 School name Waterside Primary School 

Pupils in school 200 

 Proportion of disadvantaged pupils 64/200 (32%)  

4 x LAC/post LAC 

 

14/185 children MOD (8%) 

Pupil premium allocation financial year 
2019/20  ( from indicative PP statement (Jan 19 census)) 

 

2020/21   

104,180 

 

 

105,590 

Pupil Premium allocation for 2018/19 96,004 

Academic year or years covered by statement 2019 – 21 

 

 

 

Publish date November 2019 

Review date November 2021 

Statement authorised 

by 

Emma Moakes 

Pupil premium lead Mark Ward 

Governor lead  

Publish date November 2019 
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Disadvantaged pupil KS2 progress scores for last academic year 

Measure Disadvantaged Pupil Score  

(14 children/31) 
Non-Disadvantaged  

(17children/31) 

All 

Reading -2.36 -3.17 -2.8 

Writing +0.20 -0.14 0.0 

Maths -3.56 -1.95 -2.7 
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Disadvantaged pupil performance overview for last academic year (2018/19) 

Key Stage 2 

Disadvantaged Pupil 

Meeting Expected 
Standard 

(14 children/31) 

Non Disadvantaged 

Meeting Expected 
Standard 

(17children/31) 

All 

Meeting Expected 
Standard 

Reading 21% (3/14) 65% (11/17) 45% (14 chd) 

Writing 64% (9/14) 71% (12/17) 68% (21chd) 

Maths 36% (5/14) 71% (12/17) 55% (17 chd) 

Achieving High Standard (Greater Depth) 

Reading 7% 6% 6% (2 chd) 

Writing 0% 12% 6% (2 chd) 

Maths 0% 12% 3% (1 chd) 

Teaching priorities for current academic year 

Aim Target Target date  

Attainment  in Reading KS2 71 July 2020 

Attainment  in Writing KS2 63 July 2020 

Attainment  in Mathematics KS2 58 July 2020 

Phonics  July 2020 

Other  July 2020 
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Measure Activity Implementation Staff Lead Review 

Priority 1 

The continued development of high quality 
inclusive teaching together with our 
continuous whole school processes for 
assessing, planning, implementing, 
tracking, monitoring and reviewing the 
progress of Pupil Premium and all 
children’s progress. 

 

CLOSE THE GAP between disadvantaged 
and non-disadvantaged at KS2  

CLOSE THE GAP between disadvantaged 
and non across all year groups 

Release class teachers termly to hold individual PP plan 
meetings with pupils, setting new targets and reviewing 
progress 

Support and CPD for teaching assistants to provide 
classroom support, small group learning and targeted 
‘provision’ for an children falling behind their peers in 
reading, writing and maths.  

Continued development of the quality of teaching to 
ensure ‘interventions’ are effective and regular 

Ensuring there are teaching assistants as a resource to 
support children. 

MW 

 

 

LB 

 

 

SLT 

Termly and 
on-going 

Priority 2 
ATTENDANCE for disadvantaged 
improves and is nominally no greater than 
non-disadvantaged 

Home visits where necessary 

Family support by school Home Link Worker 

FEIPS or ELSA support if suitable 

Attendance regularly monitored and reported to HT 
weekly by Attendance Officer 

PP Lead to monitor academic progress linked to 
attendance and implement actions according to specific 
needs 

Lunchtime club/breakfast club and after school clubs 
funded to engage children 

EM LA 

BC 

 

LA/EM 

 

MW 

 

Termly and 
on-going 

Barriers to 
learning these 
priorities address 

Pupil engagement and attitude to learning can be a barrier to learning. Unpicking this, adapting teaching practice to meet the 
needs of all children needs to be in place and support and consideration of their emotional needs, which can also be a barrier to 
learning needs to be effectively in place. 

All children have access to quality first teaching, but where a potential SEND has been identified, the approach to teaching and 
learning becomes increasingly personalised as our understanding of the child and his/her need grows. Thus, support becomes 
more targeted. 
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Remember to focus support on disadvantaged pupils reaching the expected standard in phonics check at end of year 1. 

Targeted academic support (Quality of Teaching) for current academic year 

Measure Activity Implementation Staff Lead Review 

Priority 1 

Additional support is in place to support 
phonics in year 1 and EYFS for those 
children in specific need. 

 

Newly acquired S&L assessment is put in place for all 
children in EYFS and Year 1. Interventions and support 
is developed over the year for those children requiring it. 

Ensure that TA’s give appropriate support during class 
phonics sessions and that those provisions are planned 
to suit. 

Additional support (workshops etc)  for parents to 
understand how to help their child to read. 

KJ, JM 

 

LB 

 

 

LB 

 

KJ/MW 

January 

July 

Priority 2 

Disadvantaged pupils reading for pleasure 
and reading fluency  

Teacher and TA training on improving fluency of 
readers 

TA’s use multidimensional fluency scale to assess the 
reading needs of disadvantaged children. 

Increase competitions and motivations to record and 
use the reading diaries 

Increase the range and number of books in the library to 
support reading for pleasure for disadvantaged children. 

Teachers to implement RKG time and use it to monitor 
and support disadvantaged children  

Visits to Hythe Library 

Go Far (Go Fathers as Readers!) focuses on 
disadvantaged families. 

KJ 

 

LB 

 

KJ 

 

KJ/MW 

 

 

KJ/MW 

 

MW 

Termly and 
on-going 

Barriers to 
learning these 
priorities address 

Disadvantaged children come into school in the Early Years with low levels of vocabulary and Speech and Language. This, 
alongside greater emotional needs, impacts on their phonics and further through the school their desire to read for pleasure. 

 



6 

Wider strategies for current academic year 

Measure Activity Implementation Staff Lead Review 

Priority 1 

LEARNING BEHAVIOURS, social and emotional 
wellbeing and pupils resilience are further 
developed to support learning and positive 
mental health 

 

Key staff are involved in county-wide well being 
project. 

Improve to systems and management of 
lunchtime supervisors 

Review and rewrite behaviour and anti-bullying 
policy 

Further develop learning pirates 

Play therapy for those in need 

 

EM/KJ/ 

 

MW 

 

MW 

 

EM,LM 

Termly and 
on-going 

Priority 2 

Develop METACOGNITION AND 
SELF_REGULATION APPROACHES to help 
pupils think about their own learning more 
explicitly.  Ensuring they are aware of specific 
strategies for planning, monitoring and evaluating 
their learning.  

The INTENT of the wider curriculum is developed 
in order to create a knowledge and vocabulary 
content that meets the needs of all children, 
especially those disadvantaged. 

The IMPLEMENTATION of our wider curriculum 
uses teachers awareness of pupils metacognition 
to plan out units of learning that best support all 
children especially those disadvantaged. 

Subject Leaders create knowledge and 
Vocabulary maps. These are developed to create 
the ‘intent’ of what is to be learnt within our 
curriculum. 

 

CPD on metacognition for all staff to consider the 
following: 

1. Which explicit strategies can we  teach our pupils to help 
them plan, monitor, and evaluate specific aspects of 
their learning?  

2. How can we give them opportunities to use these 
strategies with support, and then independently? 

3. How can we ensure we  set an appropriate level of 
challenge to develop pupils’ self-regulation and 
metacognition in relation to specific learning tasks? 

4. In the classroom, how can we promote and develop 
metacognitive talk related to your lesson objectives?  

Interventions designed to give pupils a repertoire 
of strategies to choose from and the skills to 
select the most suitable strategy for a given 
learning task. All staff clear on how to move 
children’s understanding from a performance 
(performance – a change in knowledge and skill 
which can be observed and measured during 
teaching: for example, if a student uses the 
correct formula to find the area of a circle having 

MW Termly and 
on-going 
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just been taught to do so, this is performance, not 
learning) to the long term memory.  

 

 

Barriers to 
learning these 
priorities address 

Children don’t have the metacognition skills for organizing, guiding, and controlling one’s own thinking, actions, and learning 
processes. 

Metacognition determines learning performances to a large extent (up to 40%). As such, metacognition is more important to the 
learning process than intelligence, social-economical background, and motivation (Veenman, 2015). 

Metacognitive skills can be acquired and enhanced by instruction and training. Research has shown that adequate metacognitive 
instruction and training lead to lasting improvements in metacognitive skills and, consequently, to better learning performances 
(Veenman, 2013). 

 

Monitoring and Implementation 

Area Challenge Mitigating action 

Teaching 
Improving attendance needs the full cooperation of adults 
within family contexts. Wider family support by other 
external agencies can be difficult to tap into. 

Ethos and culture of school is to give everything available to 
support the most vulnerable within our community.  

Targeted support 

Research shows that disadvantaged children start school 
with greater S&L needs that lead into greater support 
needed for phonics. Also more likely to not have a conducive 
reading environment at home and least likely to read for 
pleasure,  

Individual PP plans support and focus on reading for pleasure 

Wider strategies 
Social and Emotional wellbeing and resilience. Whole school approach to Pirate Learning Behaviours within our 

School Improvement Plan. Wellbeing training led by county and 
Behaviour support. 
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Review: last year’s aims and outcomes 

Aim Outcome 

QFT to narrow the gap in attainment between PP and others  

Pupil Premium children showing confidence and resilience as 
learners. 

Quality support for families and children by expert pastoral care 
worker. 

(Home Link Worker/ELSA/FEIPS) 

 

Attendance of PP 

Children in line with that of all other children. 

(In cases where this is not achieved, evidence of actions to support 

families to improve attendance levels) 

 

 


